
STONE CHILD COLLEGE 
EDU 307 – Curriculum, Planning and Assessment 

COURSE SYLLABUS 
 

COURSE INFORMATION 
A. Number:  EDU 307 
B. Title:  Curriculum, Planning, and Assessment 
C. Credits:  3 
D. This course is offered Fall Semester 
E.  Pre-requisite:  Admission to the Teacher Education Program 
 
INSTRUCTOR INFORMATION 
A. Instructor:  Susan Sutherland 
B. Office Hours: TBD    
 
REQUIRED MATERIALS 
Danielson, Charlotte.  (2007).  Enhancing professional practice:  A framework for teaching. (2nd  
 ed.).  Alexandria, VA:  ASCD. 
Sousa, David A.  (2015).  Brain-friendly assessments:  What they are and how to use them.  West  

Palm Beach, FL:  Learning Sciences International. 
 

Handouts available from the instructor 
Books on reserve in the library  
 
DESCRIPTION 
Curriculum, Planning and Assessment will explore various issues and concepts relevant to 
building instructional frameworks for K-8 classrooms. Emphasis is on teaching in small and whole 
group settings. Making connections between theory and practice in instruction, assessment, 
management, and motivation is the focus of this course.  Evaluation of student responses, 
interpretation of results and improvement of techniques will also be discussed, as well as, alignment 
of assessment to curriculum standards and essential understandings.  
 
COURSE OBJECTIVES 
Upon successful completion of this course, candidates will: 

 Design and implement two lesson plans implementing MT State Standards; 
 Implement paradigm shifting strategies and exercises into a lesson with focus on the stu-

dent’s sense of place and community, the student’s imagination, the student’s love of play, 
and the student’s connection to the natural world. 

 Research and report on various assessment methods implemented in K-8th grade classrooms; 
 Reflectively respond in writing to relevant course materials and experiences; 
 Complete three Reflective Essays for the Reflective Practice and Professional Growth Plan, 

exploring the implications of the InTASC principles (6, 7, and 8) on current teaching meth-
ods. 

 Align objectives and assessments in lesson plans using Bloom’s taxonomy. 
 
RELATION TO THE CONCEPTUAL FRAMEWORK AND COURSE RATIONALE   
To be an effective teacher, one needs to have strong skills in planning, delivering instruction, and 
assessing student learning as an ongoing process. This course will focus on these skills, which are 
essential based upon current educational reforms and mandates.  These initiatives have shaped 
current educational standards, curriculum, instruction, and assessment. This course incorporates 
each of the four Domains relative to the SCC Education Department’s Conceptual Framework and 
Assessment Plan. 



OTHER COURSE INFORMATION 
Attendance expectations:  Although no attendance points will be given, you will be expected to be 
in class at all times.  There will be many activities and in-class assignments that you will not be 
able to make up. This is a professional education course and you are training to be a teacher.  
Teachers are required to be in school at all times.  By being consistent with attendance, you are 
beginning to act and think like a teacher.  This is professional responsibility. Poor attendance will 
result in missed information, missed assignments, and possible failure of the course.  Candidates 
are expected to be on time for class and to stay until the designated time set for dismissal.  If a 
candidate must leave early he/she must inform the instructor at the beginning of class. 
  
Candidates must keep smartphones silent and develop an educational philosophy and 
practice that realizes the potential of smartphones as a tool in the classroom and not a 
distraction.   
 
COURSE RESPONSIBILITIES 
Knowledge of the course content, class lectures, assignments, and syllabus content are the 
responsibility of the student regardless of absenteeism.  Syllabus content and calendars are 
tentative; instructors will notify you of any changes in writing. 
 
INSTRUCTIONAL METHODOLOGIES  
The methodologies of instruction in this course will follow a constructivist format and use 
techniques of inquiry, construction of knowledge, discussions, lecture, and independent practice as 
well as other instructional practices. There may be guest speakers and/or films.  Candidates are 
responsible for coming prepared to class. 
 
REASONABLE ACCOMMODATIONS 
Reasonable accommodations are provided for eligible students with identified disabilities. The 
College complies with the Rehabilitation Act of 1973 and the Americans with Disabilities Act.  
 
CULTURAL RELEVANCY 
Candidate Objectives:   

 Candidates will research and analyze various assessment methods used in K-8th grade class-
rooms with particular emphasis on the diverse population of learners in local reservation 
schools. 

 Candidates will design lesson plans implementing MT State Standards including IEFA Es-
sential Understandings, as they pertain to lesson objectives. 

 Candidates will design lesson plans implementing teaching methods and strategies such as 
experiential learning, storytelling, ritual, dreaming, the tutor, and artistic creation.  (Cajete, 
1999). 

 
CRITICAL THINKING 
Candidate Objectives:   

 Candidates will apply information learned in class to increase their ability to integrate vari-
ous research-based teaching strategies into lesson planning. 

 Candidates will create modifications of lesson plans to individualize for students’ needs 
based upon assessment of student learning, as well as incorporating cooperative learning 
methods and other research-based activities and strategies. 

  
COMMUNICATION 
Candidate Objectives: 

 Candidates will examine and apply different modes of communication in the lesson plan-
ning and communication with students and families.  



 Candidates will use various methods and strategies including technology, visual prompts, 
group/collaborative work, curriculum supplements, and other district and school directed 
curriculum methods when planning lessons. 

 
CREDIT HOURS 
Following the SCC Credit Hour policy, to meet the identified objectives of this course, this 3 credit 
course, delivered over a 15 week term will approximate: 3 hours/week classroom or direct faculty 
instruction for a total of 45 hours of seat time. In addition, out-of-class student work will 
approximate a minimum of 6 hours each week (2 hours per credit). 
 
PEPP STANDARDS AND InTASC PRINCIPLES 
 
PEPPS 10.58.501 (f)  
InTASC Principle 6 
 
 

The candidate is able to use multiple methods 
of assessment, including formative and summa-
tive assessments, to engage learners in their 
own growth, to monitor learner progress, and 
to guide the teacher’s and learner’s decision 
making; 

PEPPS 10.58.501 (g) 
InTASC Principle 7 

The candidate is able to plan and implement in-
dividualized instruction that supports students 
of all cognitive abilities in meeting rigorous 
learning goals by drawing upon knowledge of 
content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of 
learners and the community context; 

PEPPS 10.58.532 (j) 
Assessment Indicator: 
3.5 Use technology effectively to support in-
struction 

The candidate is able to demonstrate 
knowledge, understanding, and use of interdis-
ciplinary connections to integrate subject mat-
ter contents, employing inclusive ideas and is-
sues that engage students' ideas, interests, con-
cerns, and experiences; 

PEPPS 10.58.532 (p) 
Assessment Indicator  
3.1 Develop and use multiple methods of as-
sessment 

The candidate is able to demonstrate 
knowledge and understanding of formative and 
summative assessment strategies and use this 
knowledge and understanding to evaluate and 
ensure the continuous intellectual, social-emo-
tional, and physical development of elementary 
students. 

 
ASSIGNMENTS AND GRADING 
An Incomplete grade (“I”) is NOT an option with the exemption of an extreme emergency or the 
death of a family member.  In either case, the instructor must be notified within 48 hours.   
 

1. Reflective Essays for InTASC Principles 6 and 7 
50 points each = 100 points   
Each candidate will write a Reflective Essay for each principle 6 and 7 

 
2. Two lesson plans connected to Montana State Standards  

50 points each = 100 points 
Candidates will design two lesson plans that align with state standards and have measurable 
objectives.  Candidates will also present a truncated, fifteen-minute version of their lesson 
while classmates evaluate the candidate using Danielson’s framework. 



 
3. Students will develop an assessment “folder”   

100 points 
The assessment folder will include a description and an example of each of the following: 

1. A student self-assessment 
2. An attitude survey 
3. A work sample  
4. A rubric 
5. A multiple choice, essay test, or other content based assessment 
6. An observation tool as assessment 
7. A performance-based (or problem-based) assessment task 

 
4. Digital Portfolio:  Blog creation 

Five blog posts:  50 points each = 250 points 
Candidates will create a digital portfolio in the form of a blog.  Three of the posts will be the 
Reflective Essays for principles 6 and 7.  However, candidates will practice media literacy 
by summarizing, editing, and visually differentiating text and graphics of a Reflective Essay 
to appeal to digital readers and prospective employers.  The two additional posts include: 

 an analysis of educational blogs and resources available to teachers on-line and 
 an evaluation of the importance of digital citizenship and media literacy in 21st cen-

tury education. 
 

Candidates will respond and discuss posts in class.  Responding to classmates’ posts on their 
blog in a stimulating, thought-provoking manner that generates further discussion will result 
in extra credit as determined by instructor. 

 
5. Evidence Documentation Forms (2) 

Two Evidence Documentation Forms:    75 points each = 150 points 
 
EVALUATION 
Two Reflective Essays    = 100 pts  700-630 = A 
*Two lesson plans     = 100 pts  629-560 = B 
*Assessment folder     = 100 pts  559-490 = C 
*Five Blog Posts:  Digital Portfolio   = 250 pts  489-420 = D 
Evidence Documentation Forms (     = 150 pts  Below 420 = F 
     Total pts  = 700 pts 
 
*These assessments may be scored and included the TEP Reflective Practice and Professional 
Growth Plan with the Evidence Documentation Forms.    
 
RUBRIC FOR REFLECTIVE ESSAYS: InTASC PRINCIPLES 6 AND 7 
The essential elements assessed in the Reflective Essay are: 1) The writing of the essay must be 
clear and articulate and reflect the 6 traits of writing (Ideas—the main message; Organization—the 
internal structure of the piece; Voice—the personal tone and flavor of the author's message; Word 
Choice—the vocabulary a writer chooses to convey meaning; Sentence Fluency—the rhythm and 
flow of the language; Conventions—the mechanical correctness;  2) the essay must include an 
explanation of how the Principle applies to the candidate’s teaching and student learning; 3) the 
essay must describe examples of evidence related to the candidate’s experiences and artifacts or 
evidence being submitted; 4) the essay must include a summary statement on the candidate’s goals 
for continued growth and the candidate’s continued commitment to implementing the principle in 
future work. 

 



Stone Child College’s Education Department 
Reflective Essay Rubric 

 
Domain:_____________ InTASC Principle:________________________________________ 
Candidate:____________________________________________________________________ 
Reviewed by:_______________________________________/Date/s:____________________ 
 

 
Score:__________________________  Comments and suggestions: 
 
 

EVIDENCE DOCUMENTATION RUBRIC AND GUIDELINES 

Evidence Documentation Form 1:  The essential elements for this assessment are: The artifact 
must demonstrate the candidate’s ability to use technology effectively to support instruction 
(Assessment Indicator 3.5) by demonstrating knowledge, understanding, and use of 
interdisciplinary connections to integrate subject matter contents, employing inclusive ideas and 
issues that engage students' ideas, interests, concerns, and experiences. 
 
Evidence Documentation Form 2: The essential elements for this assessment are: The artifact 
must demonstrate the candidate’s ability to develop and use multiple methods of assessment to 
support instruction (Assessment Indicator 3.1) by demonstrating knowledge and understanding of 
formative and summative assessment strategies and using this knowledge and understanding to 

Essential 
Elements for the 
Reflective Essay 

0 Unacceptable 1 Developing 2 Proficient 3 Exemplary 

 In a thoughtful, 
articulate, and 
clearly written 
essay: 
(1) Explain how 
the principle is 
relevant or 
meaningful to 
your teaching and 
student learning;  
(2) Describe ways 
you have 
implemented the 
principle or 
examples of 
evidence that 
support your 
strengths; 
(3) Summarize 
your commitment 
to the principle 
and highlight 
your goals related 
to the principle. 
 

Unacceptable (0) is 
defined to be a level 
of work lacking clear 
demonstration of 
more than one 
essential elements 
being assessed.  

Developing (1) is 
defined to be a 
level of work that 
indicates all 
essential elements 
have been 
demonstrated, but 
one of those critical 
elements are 
underdeveloped to 
the degree it would 
be prudent for the 
candidate to receive 
additional 
preparation in the 
underdeveloped 
area.  

Proficient (2) is 
defined to be a 
level of 
performance that 
indicates all 
assessed 
elements have 
been developed 
to the degree that 
it is reasonable to 
conclude the 
candidate has 
succeeded in 
meeting the 
stated 
expectations of 
the assessment.  

 Exemplary (3) is 
defined to be a 
proficient 
candidate who 
has developed 
beyond 
expectations in 
50% or more of 
the essential 
elements being 
assessed. 



evaluate and ensure the continuous intellectual, social-emotional, and physical development of 
elementary students. 
 
Essential Elements 0 Unacceptable 1 Developing 2 Proficient 3 Exemplary 
The artifact must 
demonstrate the 
candidate’s ability to 
use technology 
effectively to support 
instruction by  
demonstrating 
knowledge, 
understanding, and use 
of interdisciplinary 
connections to 
integrate subject 
matter contents, 
employing inclusive 
ideas and issues that 
engage students' ideas, 
interests, concerns, 
and experiences. The 
Evidence 
Documentation Form 
must reflect the 6 traits 
of writing.  

Unaccepta-
ble (0) is defined 
to be a level of 
work lacking 
clear demonstra-
tion of more than 
one of the essen-
tial elements be-
ing assessed. 

Developing 
(1) is defined to 
be a level of 
work that indi-
cates all essen-
tial elements 
have been 
demonstrated, 
but one of those 
critical elements 
are underdevel-
oped to the de-
gree it would be 
prudent for the 
candidate to re-
ceive additional 
preparation in 
the underdevel-
oped area.  

Profi-
cient (2) is de-
fined to be a 
level of perfor-
mance that in-
dicates all as-
sessed ele-
ments have 
been devel-
oped to the de-
gree that it is 
reasonable to 
conclude the 
candidate has 
succeeded in 
meeting the 
stated expecta-
tions of the as-
sessment.  

 Exem-
plary (3) is de-
fined to be a 
proficient can-
didate who has 
developed be-
yond expecta-
tions in 50% or 
more of the es-
sential elements 
being assessed. 

 
Essential Elements 0 Unacceptable 1 Developing 2 Proficient 3 Exemplary 
The artifact must 
demonstrate the 
candidate’s ability to 
develop and use 
multiple methods of 
assessment to 
support instruction 
by demonstrating 
knowledge and 
understanding of 
formative and 
summative assessment 
strategies and using 
this knowledge and 
understanding to 
evaluate and ensure 
the continuous 
intellectual, social-
emotional, and 
physical development 
of elementary 
students. 
The Evidence 
Documentation Form 

Unaccepta-
ble (0) is defined 
to be a level of 
work lacking 
clear demonstra-
tion of more than 
one of the essen-
tial elements be-
ing assessed. 

Developing 
(1) is defined to 
be a level of 
work that indi-
cates all essen-
tial elements 
have been 
demonstrated, 
but one of those 
critical elements 
are underdevel-
oped to the de-
gree it would be 
prudent for the 
candidate to re-
ceive additional 
preparation in 
the underdevel-
oped area.  

Profi-
cient (2) is de-
fined to be a 
level of perfor-
mance that in-
dicates all as-
sessed ele-
ments have 
been devel-
oped to the de-
gree that it is 
reasonable to 
conclude the 
candidate has 
succeeded in 
meeting the 
stated expecta-
tions of the as-
sessment.  

 Exem-
plary (3) is de-
fined to be a 
proficient can-
didate who has 
developed be-
yond expecta-
tions in 50% or 
more of the es-
sential elements 
being assessed. 



must reflect the 6 traits 
of writing.  

 
Evidence Documentation Guidelines  

 
This document is intended to provide teacher candidates with information and examples for writing 
and submitting the Evidence Documentation Forms for the Reflective Practice and Professional 
Growth Plan. Refer to the Evidence Documentation Rubric for detailed scoring information.  
 

1) Describe the artifact or piece of evidence that you are submitting for the InTASC 
Principle or Assessment Indicator 

Example: 
Domain 1: The Learner and Learning 
InTASC Principle 1: The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally appropriate 
and challenging learning experiences. 
I am submitting my philosophy of education as evidence of meeting the standard related to student 
learning.  I believe that by having a well-developed philosophy statement about how I believe 
children develop and learn, I can be more aware of how I am able to meet students’ developing 
needs in my teaching. I have learned much from educational theorists, such as Jean Piaget, and am 
able to describe in my philosophy statement how I apply his theory in my teaching.   
 

2) Describe how the artifact is related to the InTASC Principle or Assessment Indica-
tor 

Example: 
Domain 1: The Learner and Learning 
My philosophy essay relates to this standard as it is critical for teachers to understand how children 
develop and grow, and to be aware of the various theories that influence us as we support children’s 
development and learning.  I have used my philosophy essay to reflect on what I think is important 
to teach children, how to teach them, and how to improve on my teaching.  I think a thoughtful 
teaching philosophy is an important place to begin to articulate what is important in one’s teaching 
and why.  
 

3) Summarize the feedback that you received on this artifact and any revisions you 
made 

Example: 
Domain 1: The Learner and Learning 
I have revised my philosophy statement and beliefs about children’s learning as I have taken 
courses and learned from my instructors and the experts in the field.  I understand more clearly how 
children vary in their development from each other and how I can support each child’s learning by 
first knowing about each child.  I appreciated the feedback from my instructors so that I can 
describe not only what I think about how children develop, but I can also quote others who have 
done much research and contributed to our understanding about how people develop and learn. I 
still have much to learn but I’m proud of my philosophy statement as it shows what I know about 
learners and the process of learning.  
 
 
COURSE OUTLINE and TOPICS 
 

 



Topics Readings 
Course/Class introductions 
Review course syllabus, textbooks, 
handouts, etc. 
What is curriculum?  
What are the InTASC Principles and REs? 

The Primary Education of the 
Cameroi 
Handouts 

Activities Assignments Due 
KWL chart 
 

 

   
 

Topic Readings 
Standards 
 

Danielson:  pages 14-32 
Handouts 

Activities Assignments Due 
Set up blog for EDU 307 Digital Portfolio 
Visually differentiated text and the 7 Bs 

In-class assignment 1: standards and 
curriculum 

 
 

Topic Readings 
Writing lesson plans and gathering 
resources 
Bloom’s taxonomy 
 

Sousa:  pages 1-34, Chapter 1 and 2 
Danielson: pages 43-63, Domain 1 
Handouts 

Activities Assignments Due 
Bloom’s ball 
Graphic organizers 

Blog post:  educational blogs 

 
    

Topic Readings 
Expectations 
Research based instructional strategies
  

Danielson:  pages 32-42 
Danielson:  pages 77-91, Domain 3 
Handouts 

Activities Assignments Due 
Polycom call with Kathleen Dent 
regarding Danielson’s Framework 

Lesson 1 – lesson plan and presentation 
 

 
  

Topic Reading 
Differentiation  Danielson:  pages 64-76, Domain 2 

Handouts 
Activities Assignments Due 
Vocabulary quiz 
Frayer model 

Reflective Essay #7  
Blog post:#7   

 
 

Topic Readings 
Assessment Danielson:  pages 92-108, Domain 4 

Handouts 
Activities Assignments Due 
Field Trip to Elementary School  Blog post:  digital citizenship 



 
 

Topic Readings 
Assessing attitudes and interests 
Bloom’s taxonomy revisited and updated 
for new media 

Handouts 

Activities Assignments Due 
Digital story Reflective Essay #8 

Blog post:#8 
In-class assignment 2:  Rubrics 

 
 

Topic Readings 
Managing homework and preparing for 
standardized testing 

Sousa:  pages 35-78, Chapter 3 and 4 
Handouts 

Activities Assignments Due 
Digital field trips Reflective Essay  #6 

Blog post: #6 
 
 

Topic Readings 
Reflective Essays/Digital Portfolio 
workshop 
 

 

Activities Assignments Due 
  

 
Topic Readings 
Working with parents and families 
 

Sousa:  pages 79-95, Chapter 5 and 6 
Handouts 

Activities Assignments Due 
Teaching a mini-lesson Assessment folder 

 

 
Topic Readings 
Course Summary 
 

Danielson:  pages 168-182 
 
 

 


